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Inclusion Strategy – Bakewell CE Infant School
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026-2027

	Date this statement was published
	November 2026

	Date on which it will be reviewed
	July 2027

	Statement authorised by
	Cath Lee


Statement of intent
At Bakewell CE Infant School, we believe that every child has the right to belong, participate, achieve and flourish. Guided by our Christian vision,“Be the light for others, so they will see God in the good things you do,” we are committed to creating an inclusive community where individuality is celebrated, barriers are removed and every child is valued as a unique child of God. Our approach recognises that vulnerability is a state, not a trait, and that children's needs may change over time. We therefore seek to provide the right support, at the right time, through a culture of understanding, high expectations and shared responsibility.
Inclusion is everyone's responsibility. We strive to create equal access to a brighter future for all children through excellent educational provision, ensuring that all pupils, including those with SEND and additional needs, can learn, participate and thrive alongside their peers. High-quality teaching, adapted to meet the needs of all learners, forms the foundation of our inclusive practice. Teachers remain accountable for the progress of every child and work closely with families, the Inclusion Team and external specialists to identify strengths, remove barriers and implement effective support through a graduated approach of assess, plan, do and review.
Our strategy is built upon the principle that all behaviour is communication and that positive relationships are central to learning, wellbeing and belonging. We prioritise emotionally attuned interactions, consistent adult responses and relational approaches that enable children to feel safe, understood and valued. Through check-ins with trusted adults, the language of regulation, Positive Play, ELSA, Nurture and other evidence-informed interventions, we help children develop self-awareness, resilience and independence.
We are committed to ensuring that every environment, both inside and outside the classroom, is intentionally designed to be accessible, welcoming and inclusive. We recognise that learning extends beyond lessons and that breaktimes, lunchtimes, clubs, visits and enrichment opportunities are equally important in promoting participation and belonging. Our staff work collaboratively to ensure children receive consistent support across all aspects of school life, including transitions and less structured times of the day. 
Partnership with families is at the heart of our inclusive practice. We work alongside parents and carers as valued partners, listening carefully to their views and involving them in decision-making. Through regular review meetings, Compass Changing Lives workshops, drop-ins and ongoing communication, we seek to build trusting relationships that empower families and strengthen outcomes for children. We also work closely with specialist services and external agencies to continually improve our provision and ensure that children receive the support they need. 
Through this strategy, we aim to create a school where every child experiences safety, belonging, high aspiration and success. By fostering inclusive environments, developing staff expertise, strengthening partnerships and maintaining uncompromising expectations for all learners, we will ensure that every child is supported to achieve their potential and truly flourish within our school community.
Barriers to learning and participation 
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Some children experience difficulties accessing learning, social interaction and enrichment opportunities. This is particularly prevalent during transitions, playtimes, lunchtimes and other less structured parts of the school day, leading to reduced participation and independence.

	2
	Some children experience sensory, physical or environmental barriers that limit their ability to access learning, regulate emotions and participate fully in school life. This trend has increased over the last two academic years and additional adaptations, staff training and interventions are required.

	3
	Variability in children's language development, executive functioning, and prior knowledge creates barriers to accessing the full curriculum and achieving expected outcomes. Children at Bakewell CofE Infants have lower starting points in terms of language acquisition and clarity of speech.

	4
	Some children experience difficulties with emotional regulation, belonging and engagement, which can impact behaviour, attendance and participation in learning and enrichment activities. Attendance for a few notable groups (SEND and children known to social care) is increasingly lower due to the need for part-time timetables or parenting support.



Activity in this academic year
What activities will we prioritise this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
In this context, ‘activity’ is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	· Consistent approaches to support during transition times, playtimes and lunchtimes. All staff require further training from ISAT
· Development of inclusive enrichment opportunities and educational visits. Identified children do not participate due to financial or parenting barriers.
· Positive Play provision to support participation and social interaction. A staff member is currently undergoing training but lacks resources to carry out the programme.
· Structured social opportunities and friendship groups.
· Staff training to support children's independence and participation across the wider school environment.
EEF SEND Guidance Report (Recommendation 1)
Create a positive and supportive environment for all pupils without exception. Schools should promote positive relationships, active engagement and wellbeing whilst removing barriers to participation. [educatione...ion.org.uk], [d2tic4wvo1...dfront.net]
EEF Improving Behaviour in Schools The SEND Guidance Report specifically recommends proactive approaches that support belonging, participation and engagement across all aspects of school life.
Barrier 1
	Targeted
	Release time for staff to attend weekly positive play sessions and money to resource the programme. Support for children to engage in enrichment and continued use of current sport coach to provide in-hose and after-school coaching.

£2,160: enrichment

£840: positive play resources






	· Continued development of communication-friendly classrooms. 
· Consistent use of visual supports and communication aids. Purchase of Neli for the school to improve early language.
· Sensory-informed adaptations to indoor and outdoor learning environments, this requires funding to support purchase of SEND resources.
· Review of physical accessibility and environmental adjustments via the accessibility plan.
· Development of calm and regulation spaces throughout school.
EEF SEND Guidance Report Recommendation 1 identifies the need to create positive learning environments and remove barriers to participation through effective classroom organisation and support. [educatione...ion.org.uk], [d2tic4wvo1...dfront.net]
EEF SEND Five-a-Day Principles The EEF highlights:
· Explicit instruction
· Cognitive and metacognitive strategies
· Scaffolding
· Flexible grouping
· Use of technology
These approaches rely upon accessible learning environments and clear communication supports.
Barrier 2
	Targeted
	Training on delivery of Neli release time for staff to visit other settings. Money for SEND resources to support reduction in sensory overload.

£600 for SEND resources and visit to other settings for 2x staff

	· Ongoing professional development in adaptive teaching and inclusive practice. 
· Implementation of evidence-informed approaches from the EEF Guidance Report on Special Educational Needs in Mainstream Schools. 
· Delivery of targeted interventions including NELI, language development and early literacy support. 
· Strengthening graduated response processes through assess-plan-do-review cycles. 
· Collaborative planning to ensure learning is ambitious, sequenced and accessible for all.
· Support for new home SENCo to have impact on provision for all.

EEF SEND Guidance Report
Recommendation 3
Ensure all pupils have access to high-quality teaching. High-quality teaching is the most important lever schools have for improving outcomes for pupils with SEND. [educatione...ion.org.uk], [d2tic4wvo1...dfront.net]
Oral Language Interventions
The EEF Toolkit reports that oral language interventions generate on average 6 months additional progress, particularly benefiting younger pupils and disadvantaged learners. Approaches include vocabulary instruction, structured discussion, dialogic teaching and language-rich interactions. [educatione...ion.org.uk], [llse.org.uk]
Preparing for Literacy Guidance
The EEF emphasises that:
Language provides the foundation of thinking and learning and should be prioritised. High-quality adult-child interactions, shared reading, storytelling and explicit vocabulary teaching are particularly effective.
NELI
The Nuffield Early Language Intervention has demonstrated between 3 and 5 months additional progress in oral language development and is one of the strongest evidenced language interventions available.
Barrier 3
	Universal
	Release time for home SENCo to complete qualification and work alongside colleagues. Release time for staff to have training from  

£500 release for training

	· Whole-school implementation of the Language of Regulation. 
· ELSA, Nurture and Positive Play provision. 
· Relational and restorative behaviour approaches. Staff training required to ensure confidence delivering this approach based on ABC Behaviour charts.
· Attendance monitoring and early intervention, increased support from Family Support worker to provide this.
· Parent workshops, drop-ins and family support through partnership working. 
· Transition support for vulnerable learners.
EEF SEND Guidance Report Positive relationships, emotional security and wellbeing are prerequisites for learning and participation. Schools should create environments where pupils feel safe, valued and included. [educatione...ion.org.uk], [d2tic4wvo1...dfront.net]
Working with Parents to Support Learning EEF guidance consistently identifies effective parent partnerships as an important factor in improving attendance, engagement and outcomes. [educatione...ion.org.uk]
Language Research
Research led by Professors Charles Hulme and Maggie Snowling demonstrates that early language development is strongly associated with later literacy, social development, emotional wellbeing and educational outcomes

Barrier 4
	Universal
	Release time for staff to have training from ISAT and EP on trauma informed practice and consistent approaches to behaviour: 
£1000 release for training


Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	· By July 2027, all identified vulnerable children will participate in at least one enrichment, leadership or wider curriculum opportunity each term, with participation rates monitored termly. 
· 90% of pupils identified as requiring support with social interaction will demonstrate improved engagement, confidence and participation during less structured times, evidenced through provision maps, pupil voice and staff observations. 
· Pupils accessing the established Positive Play Programme will demonstrate measurable improvements in social and emotional development, with at least 80% achieving expected progress against individual IEP targets. 
· Boxall Profile assessments will demonstrate positive gains in developmental strands and reduced profile concerns for at least 80% of pupils accessing targeted nurture and Positive Play interventions. 
· Incidents occurring during playtimes, lunchtimes and transitions will reduce by at least 20% from the 2025-2026 baseline.
	Success Measures
✅ Increased enrichment participation rates
✅ Positive Play tracking demonstrates improved social interaction
✅ Boxall Profile data evidences progress
✅ Reduction in behaviour incidents during unstructured times
✅ Positive pupil and parent voice


	· Consistent classroom and wider school environments will be established across the school, ensuring all learning spaces include agreed visual supports, communication tools and regulation resources. 
· 100% of classrooms will meet the school's Inclusive Environment and Accessibility Plan expectations by July 2027. 
· Children requiring sensory, communication or environmental adaptations will access appropriate support and adjustments identified through graduated response processes. 
·  Staff confidence in implementing inclusive classroom environments will increase as evidenced through monitoring and professional development evaluations.

	✅ Inclusive Environment review and learning walk completed termly
✅ Learning walk evidence demonstrates consistency across the school
✅ Children access resources independently
✅ Improved engagement and readiness to learn


	· All staff will consistently implement adaptive teaching strategies identified within the EEF SEND Guidance Report, evidenced through lesson visits, planning scrutiny and pupil outcomes. 
· Children receiving targeted language and communication interventions, including NELI, will demonstrate accelerated progress in communication and language skills through intervention assessment measures. 
·  At least 85% of children will achieve the Communication and Language Early Learning Goals by the end of Reception. 
· At least 85% of children will achieve the Reading Early Learning Goal by the end of Reception. 
· The proportion of children achieving the expected standard in Year 1 Phonics Screening will be at or above national averages. 
· Disadvantaged and children with SEND will make progress from their starting points that is at least in line with their peers across communication, language and early reading.
	✅ Reception Communication & Language ELG ≥85%
✅ Reception Reading ELG ≥85%
✅ Year 1 Phonics outcomes at or above national
✅ NELI and language intervention data demonstrates accelerated progress
✅ Reduced attainment gaps for SEND and disadvantaged pupils


	· Whole-school attendance will remain above national figures.
· Attendance for vulnerable groups, including pupils with SEND, disadvantaged pupils and those receiving pastoral support, will improve from the 2025-2026 baseline and move towards 96%.
· Persistent absence for vulnerable groups will reduce from the previous academic year's baseline.
· 90% of pupils receiving targeted wellbeing interventions (ELSA, Nurture, Positive Play or pastoral support) will demonstrate improved emotional regulation, engagement and readiness to learn.
· Pupil voice surveys will demonstrate that at least 95% of children report feeling safe, valued and included within the school community.
· Parent engagement in workshops, SEND reviews, and targeted support meetings will exceed 90%.
	✅ Vulnerable pupil attendance improves towards 96%
✅ Persistent absence reduces
✅ ELSA/Nurture outcomes demonstrate progress
✅ Positive pupil voice regarding belonging and safety
✅ High levels of parental engagement




Review of the previous academic year
From year two, you should outline the progress you made towards your intended outcomes during the previous academic year and explain how this was assessed. In doing this, you should note the impact that your strategy had on pupils’ engagement, participation, attendance, sense of belonging, and attainment. This should include a reflection on the positive outcomes achieved for children and young people with additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have the intended impact and explain how this has informed your drafting of this year’s strategy. 
To support this, you should use:
· Data from the previous academic year’s national assessments and qualifications, once published (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting inclusion, including access to learning, attendance, engagement, and early identification.

Further information (optional) 

Through the implementation of this strategy, Bakewell CE Infant School expects to see improved participation, attendance, wellbeing, communication and academic outcomes for vulnerable learners. Success will be evidenced through increased attendance, improved Boxall Profile outcomes, strong engagement in Positive Play and nurture provision, accelerated progress in language development, attainment in phonics and Early Learning Goals, and reduced barriers to learning and participation for all pupils. This reflects the evidence that high-quality teaching, oral language development, positive relationships and inclusive environments have the greatest impact on outcomes for children with SEND and those at risk of disadvantage.
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